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  Disability	
  is	
  a	
  natural	
  part	
  of	
  the	
  human	
  
experience	
  and	
  in	
  no	
  way	
  diminishes	
  the	
  right	
  
of	
  individuals	
  to	
  parJcipate	
  or	
  contribute	
  to	
  
society.	
  Improving	
  educaJonal	
  results	
  for	
  
children	
  with	
  disabiliJes	
  is	
  an	
  essenJal	
  
element	
  of	
  our	
  naJonal	
  policy	
  of	
  ensuring	
  
equality	
  of	
  opportunity,	
  full	
  parJcipaJon,	
  
independent	
  living,	
  and	
  economic	
  self-­‐
sufficiency	
  for	
  individuals	
  with	
  disabiliJes	
  
(Sect.	
  601	
  (c)(1).	
  

Congress	
  found:	
  

	
  	
  	
  	
  Almost	
  30	
  years	
  of	
  research	
  and	
  experience	
  
has	
  demonstrated	
  that	
  the	
  educaJon	
  of	
  
children	
  with	
  disabiliJes	
  can	
  be	
  made	
  more	
  
effecJve	
  by	
  having	
  high	
  expectaJons	
  for	
  such	
  
children	
  and	
  ensuring	
  their	
  access	
  to	
  the	
  
general	
  educa8on	
  curriculum	
  in	
  the	
  regular	
  
classroom	
  to	
  the	
  maximum	
  extent	
  possible	
  
[IDEIA	
  (2004)	
  sect.	
  601(c)(1)].	
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LRE	
  in	
  a	
  Nutshell!	
  

	
  	
  	
  	
  That	
  special	
  classes,	
  separate	
  schooling	
  or	
  
other	
  removal	
  of	
  children	
  with	
  disabiliJes	
  
from	
  the	
  regular	
  educaJonal	
  environment	
  
occurs	
  only	
  if	
  the	
  nature	
  or	
  severity	
  of	
  the	
  
disability	
  is	
  such	
  that	
  educaJon	
  in	
  regular	
  
classes	
  with	
  the	
  use	
  of	
  supplementary	
  aids	
  
and	
  services	
  cannot	
  be	
  achieved	
  saJsfactorily	
  
[34	
  CFR.550(b)]	
  

And…	
  

	
  	
  	
  A	
  child	
  with	
  a	
  disability	
  is	
  not	
  removed	
  
from	
  educaJon	
  in	
  age-­‐appropriate	
  
regular	
  educaJon	
  classrooms	
  solely	
  
because	
  of	
  needed	
  modificaJons	
  in	
  
the	
  general	
  curriculum	
  (34	
  CFR	
  Sec.	
  
300.552)	
  

•  All	
  students,	
  whatever	
  the	
  nature	
  or	
  
degree	
  of	
  their	
  disability,	
  are	
  to	
  have	
  
access	
  to	
  core	
  academic	
  areas	
  in	
  general	
  
educaJon:	
  
– Reading	
  
– WriJng	
  
– Math	
  
– Science	
  
– Social	
  Studies	
  
– Art	
  



1/12/12	
  

3	
  

Special	
  Educa8on	
  is	
  a	
  SERVICE	
  	
  
not	
  a	
  PLACE	
  	
  

Farrah	
  	
  

•  Early	
  on	
  in	
  my	
  childhood	
  I	
  did	
  not	
  feel	
  any	
  
different	
  from	
  any	
  other	
  child.	
  Now	
  that	
  I	
  look	
  
back	
  on	
  it,	
  I	
  believe	
  I	
  did	
  not	
  think	
  too	
  much	
  
about	
  my	
  disability	
  at	
  this	
  Jme	
  was	
  because	
  I	
  
was	
  just	
  a	
  li`le	
  girl	
  and	
  I	
  was	
  more	
  concerned	
  
with	
  combing	
  my	
  baby	
  doll’s	
  hair…My	
  family	
  
had	
  treated	
  me	
  as	
  though	
  there	
  was	
  not	
  a	
  
difference	
  between	
  my	
  brothers	
  and	
  I.	
  I	
  think	
  
that	
  is	
  why	
  I	
  was	
  so	
  unprepared	
  for	
  what	
  I	
  was	
  
to	
  experience	
  later	
  on	
  when	
  I	
  started	
  school.	
  

	
  	
  	
  	
  I	
  really	
  find	
  it	
  hard	
  to	
  explain	
  what	
  it	
  was	
  like	
  
for	
  me	
  during	
  those	
  early	
  years	
  of	
  school.	
  I	
  
think	
  that	
  is	
  when	
  I	
  was	
  really	
  forced	
  to	
  realize	
  
that	
  no	
  ma`er	
  how	
  I	
  wanted	
  to	
  be	
  or	
  thought	
  
I	
  was	
  like	
  everyone	
  else,	
  I	
  really	
  was	
  going	
  to	
  
be	
  looked	
  at	
  as	
  different…I	
  just	
  remember	
  
coming	
  home	
  and	
  telling	
  my	
  parents	
  “I	
  do	
  not	
  
belong	
  in	
  there	
  that	
  work	
  is	
  too	
  easy”…we	
  did	
  
not	
  even	
  get	
  to	
  eat	
  our	
  lunch	
  in	
  the	
  cafeteria	
  it	
  
had	
  to	
  be	
  brought	
  to	
  us.	
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  What	
  bothers	
  me	
  the	
  most	
  about	
  having	
  been	
  
in	
  a	
  seeng	
  like	
  this	
  is	
  that	
  numerous	
  teachers	
  
and	
  other	
  adults	
  think	
  this	
  is	
  good	
  for	
  us.	
  I,	
  sJll	
  
to	
  this	
  day,	
  cannot	
  understand	
  why	
  keeping	
  a	
  
small	
  group	
  of	
  students	
  separated	
  away	
  from	
  
their	
  non-­‐disabled	
  peers	
  is	
  supposed	
  to	
  be	
  
good	
  for	
  them.	
  I	
  believe	
  it	
  makes	
  it	
  difficult	
  for	
  
people	
  in	
  special	
  ed.	
  

	
  	
  	
  	
  I	
  have	
  also	
  come	
  to	
  realize	
  that	
  I	
  can	
  be	
  successful	
  
in	
  the	
  outside	
  world,	
  where	
  there	
  is	
  no	
  different	
  
place	
  set	
  aside	
  for	
  people	
  with	
  disabiliJes.	
  Afer	
  
all,	
  there	
  is	
  no	
  special	
  ed	
  McDonalds.	
  I	
  know	
  I	
  will	
  
have	
  to	
  overcome	
  a	
  lot	
  of	
  obstacles	
  in	
  the	
  future	
  
but	
  my	
  only	
  wish	
  is	
  to	
  impact	
  as	
  many	
  lives	
  as	
  
possible	
  to	
  let	
  the	
  people	
  who	
  are	
  considered	
  
“normal”	
  know	
  that	
  there	
  is	
  no	
  difference	
  
between	
  you	
  and	
  me…except	
  that	
  I	
  get	
  to	
  drive	
  in	
  
a	
  speedy	
  wheelchair.	
  All	
  you	
  have	
  to	
  do	
  is	
  open	
  
your	
  eyes	
  and	
  see	
  who	
  I	
  really	
  am.	
  

	
  	
  	
  (Hernton,	
  2006)	
  

Essen8al	
  Tools	
  for	
  Collabora8on	
  

•  Program	
  at	
  a	
  Glance	
  

•  Infused	
  Skills	
  Grid	
  

•  ModificaJons	
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Program	
  at	
  a	
  Glance	
  

•  Purposes	
  

– To	
  enhance	
  collaboraJon	
  between	
  general	
  and	
  
special	
  educators	
  

– To	
  facilitate	
  meaningful	
  parJcipaJon	
  in	
  general	
  
educaJon	
  classrooms	
  

– To	
  provide	
  documentaJon	
  of	
  collaboraJon	
  

Objec8ves	
  in	
  a	
  Few	
  Words	
  

•  During	
  class	
  transiJon,	
  Joshua	
  will	
  ambulate	
  
bilaterally	
  for	
  100	
  feet	
  50%	
  over	
  baseline	
  as	
  
documented	
  by	
  teacher	
  made	
  checklists	
  three	
  
out	
  of	
  five	
  a`empts.	
  

AVOID	
  SPECIAL	
  EDUCATION	
  JARGON!	
  
•  Joshua	
  will	
  walk	
  100	
  feet!	
  

	
  	
  	
  	
  Just	
  write	
  the	
  what	
  we	
  hope	
  the	
  student	
  will	
  be	
  
able	
  to	
  do	
  in	
  plain	
  language	
  and	
  a	
  few	
  words	
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Include	
  Strengths	
  and	
  Interests	
  

•  Students	
  with	
  disabiliJes	
  ofen	
  viewed	
  just	
  in	
  
terms	
  of	
  deficits	
  –	
  “disability	
  spread”	
  

•  All	
  students	
  have	
  strengths	
  and	
  interests	
  
– None	
  of	
  us	
  would	
  want	
  to	
  just	
  be	
  known	
  by	
  what	
  we	
  
struggle	
  to	
  do	
  and	
  none	
  of	
  us	
  would	
  want	
  to	
  work	
  on	
  
our	
  deficits	
  all	
  day!	
  

•  For	
  non-­‐verbal	
  student	
  this	
  allows	
  teacher	
  to	
  get	
  
to	
  know	
  the	
  student	
  beyond	
  their	
  disability	
  
–  E.g.	
  Danny	
  –	
  dog,	
  chocolate	
  and	
  pizza,	
  	
  
Disneyland	
  

Address	
  Management	
  Needs	
  

•  Ofen	
  students	
  with	
  more	
  significant	
  
disabiliJes	
  have	
  management	
  needs	
  beyond	
  
tradiJonal	
  academic	
  subjects,	
  for	
  e.g.	
  
– Personal	
  care	
  	
  
– Physical	
  posiJoning	
  
– AssisJve	
  devices	
  
– Visual	
  schedules	
  
– Behavior	
  intervenJon	
  plans	
  
– Health	
  management	
  plans	
  

Do	
  Not	
  Include	
  Confiden8al	
  Informa8on!	
  

•  The	
  Program	
  at	
  a	
  Glance	
  needs	
  to	
  be	
  readily	
  
accessible	
  
– Do	
  not	
  include	
  IQ,	
  diagnosis,	
  medicaJon,	
  or	
  other	
  
confidenJal	
  informaJon	
  

–  Is	
  OK	
  to	
  note	
  in	
  management	
  area	
  that	
  there	
  is	
  a	
  
health	
  or	
  behavior	
  plan.	
  Can	
  include	
  general	
  
statements	
  such	
  as	
  “give	
  choices	
  when	
  assigning	
  
tasks”	
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Logis8cs	
  

•  I	
  recommend	
  stapling	
  the	
  Program	
  at	
  a	
  Glance	
  in	
  a	
  
brightly	
  colored	
  file	
  folder	
  –	
  one	
  “support	
  folder”	
  for	
  
each	
  student.	
  

•  Many	
  schools	
  develop	
  their	
  own	
  template	
  
electronically.	
  

•  Once	
  the	
  system	
  is	
  in	
  place	
  it	
  is	
  easy	
  to	
  maintain,	
  each	
  
year	
  the	
  teacher	
  can	
  update	
  the	
  Program	
  at	
  a	
  Glance.	
  

•  The	
  first	
  year,	
  schools	
  may	
  need	
  to	
  acknowledge	
  the	
  
Jme	
  it	
  will	
  take	
  to	
  develop	
  Programs	
  at	
  a	
  Glance	
  for	
  all	
  
students	
  with	
  IEPs.	
  

•  These	
  work	
  for	
  any	
  excepJonality	
  from	
  the	
  most	
  
significant	
  to	
  “gifed”.	
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Next	
  Step	
  
•  The	
  Program	
  at	
  a	
  Glance	
  is	
  one	
  of	
  the	
  most	
  
effecJve	
  ways	
  to	
  enhance	
  communicaJon	
  
between	
  general	
  and	
  special	
  educators	
  

•  The	
  next	
  tool	
  builds	
  on	
  the	
  Program	
  at	
  a	
  
Glance	
  by	
  taking	
  the	
  objecJves	
  and	
  assessing	
  
whether	
  or	
  not	
  these	
  can	
  be	
  addressed	
  in	
  a	
  
general	
  educaJon	
  classroom	
  or	
  other	
  seeng	
  

Infused	
  Skills	
  Grid	
  

Purposes	
  
•  To	
  facilitate	
  proacJve	
  planning	
  
•  To	
  match	
  IEP	
  goals	
  to	
  curriculum	
  and	
  provide	
  
	
  access	
  to	
  the	
  curriculum	
  
•  To	
  design	
  opportuniJes	
  for	
  acJve	
  and	
  meaningful	
  
parJcipaJon	
  

•  No	
  “Potato	
  goals”	
  
•  To	
  enhance	
  communicaJon	
  between	
  team	
  
members	
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Elementary	
  Classroom	
  Example	
  

•  List	
  typical	
  daily	
  classroom	
  acJviJes	
  in	
  matrix	
  
•  Consider	
  which	
  IEP	
  objecJves	
  could	
  be	
  addressed	
  
during	
  each	
  acJvity	
  

•  Further	
  planning	
  will	
  idenJfy	
  which	
  modificaJons	
  
and	
  supports	
  are	
  needed	
  

•  If	
  some	
  objecJves	
  cannot	
  be	
  met	
  
–  Reconsider	
  if	
  objecJve	
  is	
  needed,	
  discuss	
  changes	
  to	
  
the	
  classroom	
  

–  If	
  goal	
  cannot	
  be	
  met,	
  decide	
  best	
  Jme	
  to	
  pull	
  out	
  
student	
  for	
  intervenJon	
  	
  

Secondary	
  Example	
  

•  Infused	
  skills	
  grid	
  can	
  be	
  developed	
  for	
  each	
  content	
  area	
  
•  List	
  typical	
  acJviJes	
  that	
  occur	
  in	
  that	
  content	
  area	
  in	
  

matrix	
  
•  Consider	
  which	
  IEP	
  objecJves	
  could	
  be	
  addressed	
  during	
  

each	
  acJvity	
  
•  Further	
  planning	
  will	
  idenJfy	
  which	
  modificaJons	
  and	
  

supports	
  are	
  needed	
  
•  If	
  some	
  objecJves	
  cannot	
  be	
  met	
  

–  Reconsider	
  if	
  objecJve	
  is	
  needed,	
  discuss	
  changes	
  to	
  the	
  
classroom	
  

–  If	
  goal	
  cannot	
  be	
  met,	
  decide	
  best	
  Jme	
  to	
  pull	
  out	
  student	
  for	
  
intervenJon	
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Logis8cs	
  

•  Infused	
  Skills	
  Grid	
  most	
  effecJve	
  if	
  it	
  can	
  be	
  
completed	
  collaboraJvely	
  between	
  special	
  
and	
  general	
  educators	
  

•  If	
  whole	
  school	
  implements	
  then	
  Infused	
  Skills	
  
Grids	
  can	
  be	
  modified	
  from	
  class	
  to	
  class	
  and	
  
year	
  to	
  year	
  

•  Staple	
  the	
  Infused	
  Skills	
  Grid	
  in	
  the	
  same	
  file	
  
folder	
  or	
  “support	
  folder”	
  as	
  the	
  Program	
  at	
  a	
  
Glance	
  

Next	
  Steps	
  

•  Once	
  the	
  Program	
  at	
  a	
  Glance	
  and	
  Infused	
  
Skills	
  Grid	
  have	
  been	
  developed,	
  then	
  the	
  
ongoing	
  work	
  of	
  developing	
  modificaJons	
  and	
  
supports	
  is	
  criJcal	
  

•  The	
  final	
  tools	
  will	
  address	
  modificaJons	
  
– A	
  framework	
  for	
  making	
  decisions	
  about	
  
modificaJons	
  and	
  supports	
  

– An	
  example	
  of	
  documentaJon	
  for	
  the	
  “support	
  
file”	
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“IEP	
  in	
  a	
  Box”	
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What	
  is	
  the	
  answer?	
  
But	
  what	
  about….?	
  

Belief	
  and	
  disposiJon	
  and	
  flexibility	
  

Together	
  with…	
  

Tools	
  and	
  teamwork	
  

Leads	
  to	
  responses	
  and	
  soluJons	
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